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Adept at building and refining research competencies
Learning continuously through teaching, mentoring, 
and practice
Yearning for more research engagements and 
opportunities
Navigating my journey toward expertise with humility 
and determination

This acrostic of “RENALYN” captures both my personal 
identity and scholarly aspirations.

Conclusion

Who am I as a researcher? I am a scholar-in-progress, 
resilient, determined, and passionate, yet still navigating 
uncertainties and learning curves. Reflexivity enables me to 
embrace both my strengths and limitations, positioning myself 
not as a finished “expert” but as an evolving practitioner of 
inquiry. Guided by Benner's Novice to Expert theory, I 
recognize that expertise is not a destination but a journey of 
continual practice, reflection, and transformation (Benner, 
1984; Birnbaum, 2025).

Ultimately, my research identity is one of persistence: to do it 
until I make it. Through diligence, humility, and commitment to 
justice-oriented and socially responsive scholarship, I aspire 
to contribute meaningfully to nursing and to the communities I 
serve.

____________________
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Who Am I and Where Am I as a Researcher?

F E A T U R  E   A R T I C L E

Introduction

anesthesiologists deepened my technical competence, and for 
years I honed my skills in the operating room.

A major transition came with my reassignment to the 
Presidential Security Group Hospital (PSGH), where I carried 
multiple roles: charge nurse, anesthesia provider, 
administrative officer, supply officer, mess officer and medical 
security team member. This experience crystallized the dual 
expectations of military nursing: clinical excellence and 
operational leadership. During this time, research had no place 
in my daily practice; my professional identity was anchored in 
service and mission readiness.

Looking back reflexively, I recognize how this shaped my 
orientation to research. In military culture, immediate 
operational needs often take precedence over scholarly inquiry. 
Nursing care was evaluated in terms of efficiency and mission 
success rather than research outcomes. This illustrates how 
institutional culture influences researcher identity (Finlay, 2002; 
Sibbald et al., 2024). While I was developing as a leader and 
clinician, my research identity remained dormant.

First Encounters with Research

My first serious engagement with research came not in the 
clinical arena but through formal academic training. At the 
Technical Service Officer Advance Course (TSOAC), I was 
introduced to research under the guidance of Lt. Col. Carfredda 
Dumlao NC. Scoring 96/100 in what was considered a “killer 
subject” gave me newfound confidence: perhaps I could be a 
researcher after all.

This turning point resonates with Kolb’s (1984) experiential 
learning theory, which emphasizes reflection on experience as 
a source of growth. Until then, research felt distant and abstract. 
The positive learning experience reframed it as a skill I could 
cultivate, not a gatekeeping tool designed to exclude.

asking “Who am I and where am I as a researcher?” requires 
more than a chronological recounting of one's academic 

and professional milestones. It calls for reflexivity, an active 
process of examining how my identity, context, and positionality 
influence the way I conduct research (Berger, 2015; McIntosh, 
2023; Yip, 2024). Reflexivity allows me to interrogate how my 
three-decade career as a military nurse, with its structured 
competencies of patient care, deployment, and leadership, has 
shaped not only my professional identity but also my evolving 
research self.

Unlike civilian nurses, military nurses are constantly reassigned 
and must adapt to diverse roles depending on rank and mission 
requirements. Such mobility has afforded me wide-ranging 
experiences, but it also limited my continuous engagement in 
research. My trajectory reflects Benner's (1984) Novice to Expert 
framework, in which clinical expertise develops progressively 
through practice. Similarly, my research identity has advanced 
unevenly across stages of exposure, training, and reflection 
(Day, 2012; Birnbaum, 2025).

This paper critically reflects on my journey as a military nurse-
scholar, tracing how patient care, leadership, and formal 
academic training intersected with my evolving understanding of 
research. I acknowledge both strengths and gaps, and I situate 
myself within a lifelong learning continuum that integrates 
military nursing expertise with evidence-based inquiry (Sibbald 
et al., 2024).

Building Competence in Patient Care and Leadership

My earliest years as a commissioned officer began with the 
Basic Medical Service Officer Course, which initiated me into 
military customs and traditions, soldiering skills, and the dual role 
as a professional nurse and a military officer. As a young nurse 
assigned to the Post-Anesthesia Care Unit (PACU), I focused 
primarily on patient care. Training as a nurse anesthetist under 
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Years later, as a Major, I pursued a Master of Arts in Nursing 
(MAN) at the University of the Philippines College of Nursing 
(UPCN), Manila. Choosing the Administration track, I was 
required to design research proposals and complete a thesis. 
My quasi-experimental study on infection control training for 
Navy nurses exemplified quantitative rigor, emphasizing 
measurement, comparison, and statistical testing. While still a 
“beginner,” this phase expanded my understanding of research 
as not merely academic compliance but as a tool for improving 
systems and impacting lives. Education at UPCN reinforced that 
research carries a social responsibility—to generate knowledge 
that advances health equity and national development (Polit & 
Beck, 2020; Creswell & Creswell, 2018).

Research in the Context of Military Leadership

Upon promotion to Lieutenant Colonel, I joined the Command 
and General Staff Course (CGSC), where a research paper 
requirement is in the form of a Commandant's Paper. My study, 
Enhanced Informed Infection Control Program Among AFP 
Medical Center Nursing Personnel's Levels of Awareness, 
Compliance, and Self-Efficacy, highlighted the link between 
nursing competence and the prevention of blood-borne 
diseases.

This work revealed the tension between research priorities and 
institutional leadership concerns. While my paper was among 
the nominated for “Best Paper,” the award went to a study on 
financial benefits for AFP personnel. Reflexively, I saw how 
organizational priorities shape what kinds of knowledge are 
valued. Within the military, financial and logistical issues are 
often privileged over healthcare innovations. Yet, my conviction 
remains that health security is foundational to operational 
readiness — compromised health ultimately undermines 
military effectiveness (Mbalinda et al., 2024).

Though I did not publish extensively in peer-reviewed outlets 
during service, I contributed to military and nursing journals, 
disseminating health advisories and highlighting the role of 
military nurses. These modest publications underscore the 
pragmatic orientation of military research: aimed less at theory-
building and more at immediate dissemination to improve 
practice. Reflexivity helps me see that while such contributions 
may not count as “formal” research in academic metrics, they 
represent meaningful engagements with knowledge translation 
(Sibbald et al., 2024).

Pursuing Research and Lifelong Learning

Transitioning into academe at UPCN expanded my 
opportunities to integrate research into professional life. I was 

able to publish in the Philippine Journal of Nursing as part of my 
tenure requirements—a milestone that I deeply value. 
However, balancing teaching, service, and administrative 
roles made sustained research engagement difficult.

My enrollment in the PhD program rekindled my appreciation 
for research, particularly qualitative methodologies. Courses 
in grounded theory, phenomenology, and reflexivity shifted my 
perspective. Whereas quantitative approaches had provided 
me with structure, qualitative inquiry invited me to listen deeply 
to lived experiences, including those within military nursing. 
For the first time, I saw research not just as measurement but 
as meaning-making (Creswell & Poth, 2018; Denzin & Lincoln, 
2018).

Guided by professors whose storytelling and mentorship 
humanized research, I am now curious about how qualitative 
methods can bridge the worlds I inhabit: military culture, 
nursing practice, and academic scholarship. Berger (2015) 
emphasizes that reflexivity allows researchers to acknowledge 
their positionalities and turn these into strengths. As a military 
nurse, I carry insider knowledge of discipline, resilience, and 
mission orientation. Reflexively, I can now ask: how can these 
values enrich qualitative inquiry rather than limit it? (Yip, 2024; 
McIntosh, 2023).

Who Am I and Where Am I as a Researcher?

Looking back, I see my identity as a researcher as one in 
progress:

As a military nurse, I was shaped by patient care, 
operational leadership, and the discipline of service. 
These honed my adaptability and resilience, but 
sometimes constrained research engagement.

As a graduate student, I discovered the rigor of 
quantitative research, strengthening my diligence and 
capacity for structured inquiry.

As a faculty member and doctoral student, I am 
learning to embrace qualitative research, allowing 
vulnerability, openness, and reflexivity to guide my 
growth (Birnbaum, 2025; Sibbald et al., 2024).

Thus, I situate myself as a practitioner-researcher, navigating 
between practice, leadership, and scholarship. My 
positionality as a retired officer, academic, and lifelong learner 
allows me to frame research questions that integrate military 
nursing expertise with broader health concerns (Mbalinda et 
al., 2024).

Conclusion

Reflexivity reveals that my research journey has been 
nonlinear, shaped by institutional culture, shifting priorities, and 
evolving responsibilities. From the operating room to the halls 
of academe, I have encountered research as both challenge 
and opportunity. I recognize that I am still at the stage of 
developing researcher identity, not yet an expert but no longer a 
novice.

Moving forward, I aspire to conduct qualitative studies that 
capture the voices of military nurses, bridging their experiences 
with evidence-based practice and policy. My ultimate goal is to 
honor the “nurse-way of doing things” while advancing 
scholarship that improves both patient care and military 
readiness (Sibbald et al., 2024; McIntosh, 2023).

____________________

References

Benner, P. (1984). From novice to expert: Excellence and 
power in clinical nursing practice. Addison-Wesley.

Berger, R. (2015). Now I see it, now I don't: Researcher's 
position and reflexivity in qualitative research. Qualitative 
Research, 15(2), 219–234. https://doi.org/10.1177/ 
1468794112468475

Birnbaum, S. (2025). Reflexivity in nursing qualitative 
research: A problem of epistemic fluency. Journal of 
Profess ional Nurs ing .  h t tps: / /do i .org/10.1016/ 
j.profnurs.2025.01.005

Creswell, J. W., & Creswell, J. D. (2018). Research design: 
Qualitative, quantitative, and mixed methods approaches 
(5th ed.). Sage.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry & 
research design: Choosing among five approaches (4th 
ed.). Sage.

Denzin, N. K., & Lincoln, Y. S. (2018). The Sage handbook of 
qualitative research (5th ed.). Sage.

Finlay, L. (2002). Negotiating the swamp: The opportunity and 
challenge of reflexivity in research practice. Qualitative 
Research, 2(2), 209–230. https://doi.org/10.1177/ 
146879410200200205

Mbalinda, S. N., Najjuma, J. N., Mubuuke, G. A., Livingstone, 
K., & Musoke, D. (2024). Understanding and barriers of 
professional identity formation among current students 
and recent graduates in nursing and midwifery in low 
resource settings: A qualitative study in Uganda. BMC 
Nursing, 23(146). https://doi.org/10.1186/s12912-024-
01795-2

McIntosh, G. L. (2023). Nurse researcher identity and 
reflexivity in interpretive phenomenological analysis: A 
personal narrative. Journal of Research in Nursing, 28(5), 
452–461. https://doi.org/10.1177/17449871231164021

Polit, D. F., & Beck, C. T. (2020). Nursing research: Generating 
and assessing evidence for nursing practice (11th ed.). 
Wolters Kluwer.

Sibbald, K. R., Tessier, L., & Warren, M. (2024). Positioning 
positionality and reflecting on reflexivity. Qualitative 
Health Research, 34(1), 123–135. https://doi.org/ 
10.1177/10497323241309230

Yip, S. Y. (2024). Positionality and reflexivity: Negotiating 
insider–outsider roles in qualitative research. Qualitative 
Research, 24(3), 401–417. https://doi.org/10.1080/ 
1743727X.2023.2266375

ABOUT THE AUTHOR

Irma I. Almoneda, MAN, RN is an Assistant 
Professor at the University of the Philippines 
Manila College of Nursing (UPM-CN). She 
belongs to the pioneer class of the Bachelor 
of Science in Nursing program of West 
Visayas State College, now West Visayas 

State University. She obtained her Master of Arts in Nursing 
from UPM-CN, where she is also currently pursuing her Doctor 
of Philosophy in Nursing. She completed the Medical Strategic 
Leadership Program Course 6-250C1 (International) at Fort 
Sam Houston, Texas, USA, and was conferred honorary 
membership in the United States Army Medical Department 
Regiment. A nurse anesthetist and retired military nurse, she 
has extensive experience in clinical practice and military 
health service. 

Her research interests include public health nursing and 
nursing administration, with emphasis on advancing 
evidence-based practice and leadership within these fields. 

PJN VOL. 95 | NO. 2 PJN VOL. 95 | NO. 2

J U L Y - D E C E M B E R  2 0 2 5J U L Y - D E C E M B E R  2 0 2 5

“In every act of inquiry lies 
the promise of a more equitable 

future for those we serve.”



30 31

Years later, as a Major, I pursued a Master of Arts in Nursing 
(MAN) at the University of the Philippines College of Nursing 
(UPCN), Manila. Choosing the Administration track, I was 
required to design research proposals and complete a thesis. 
My quasi-experimental study on infection control training for 
Navy nurses exemplified quantitative rigor, emphasizing 
measurement, comparison, and statistical testing. While still a 
“beginner,” this phase expanded my understanding of research 
as not merely academic compliance but as a tool for improving 
systems and impacting lives. Education at UPCN reinforced that 
research carries a social responsibility—to generate knowledge 
that advances health equity and national development (Polit & 
Beck, 2020; Creswell & Creswell, 2018).

Research in the Context of Military Leadership

Upon promotion to Lieutenant Colonel, I joined the Command 
and General Staff Course (CGSC), where a research paper 
requirement is in the form of a Commandant's Paper. My study, 
Enhanced Informed Infection Control Program Among AFP 
Medical Center Nursing Personnel's Levels of Awareness, 
Compliance, and Self-Efficacy, highlighted the link between 
nursing competence and the prevention of blood-borne 
diseases.

This work revealed the tension between research priorities and 
institutional leadership concerns. While my paper was among 
the nominated for “Best Paper,” the award went to a study on 
financial benefits for AFP personnel. Reflexively, I saw how 
organizational priorities shape what kinds of knowledge are 
valued. Within the military, financial and logistical issues are 
often privileged over healthcare innovations. Yet, my conviction 
remains that health security is foundational to operational 
readiness — compromised health ultimately undermines 
military effectiveness (Mbalinda et al., 2024).

Though I did not publish extensively in peer-reviewed outlets 
during service, I contributed to military and nursing journals, 
disseminating health advisories and highlighting the role of 
military nurses. These modest publications underscore the 
pragmatic orientation of military research: aimed less at theory-
building and more at immediate dissemination to improve 
practice. Reflexivity helps me see that while such contributions 
may not count as “formal” research in academic metrics, they 
represent meaningful engagements with knowledge translation 
(Sibbald et al., 2024).

Pursuing Research and Lifelong Learning

Transitioning into academe at UPCN expanded my 
opportunities to integrate research into professional life. I was 

able to publish in the Philippine Journal of Nursing as part of my 
tenure requirements—a milestone that I deeply value. 
However, balancing teaching, service, and administrative 
roles made sustained research engagement difficult.

My enrollment in the PhD program rekindled my appreciation 
for research, particularly qualitative methodologies. Courses 
in grounded theory, phenomenology, and reflexivity shifted my 
perspective. Whereas quantitative approaches had provided 
me with structure, qualitative inquiry invited me to listen deeply 
to lived experiences, including those within military nursing. 
For the first time, I saw research not just as measurement but 
as meaning-making (Creswell & Poth, 2018; Denzin & Lincoln, 
2018).

Guided by professors whose storytelling and mentorship 
humanized research, I am now curious about how qualitative 
methods can bridge the worlds I inhabit: military culture, 
nursing practice, and academic scholarship. Berger (2015) 
emphasizes that reflexivity allows researchers to acknowledge 
their positionalities and turn these into strengths. As a military 
nurse, I carry insider knowledge of discipline, resilience, and 
mission orientation. Reflexively, I can now ask: how can these 
values enrich qualitative inquiry rather than limit it? (Yip, 2024; 
McIntosh, 2023).

Who Am I and Where Am I as a Researcher?

Looking back, I see my identity as a researcher as one in 
progress:

As a military nurse, I was shaped by patient care, 
operational leadership, and the discipline of service. 
These honed my adaptability and resilience, but 
sometimes constrained research engagement.

As a graduate student, I discovered the rigor of 
quantitative research, strengthening my diligence and 
capacity for structured inquiry.

As a faculty member and doctoral student, I am 
learning to embrace qualitative research, allowing 
vulnerability, openness, and reflexivity to guide my 
growth (Birnbaum, 2025; Sibbald et al., 2024).

Thus, I situate myself as a practitioner-researcher, navigating 
between practice, leadership, and scholarship. My 
positionality as a retired officer, academic, and lifelong learner 
allows me to frame research questions that integrate military 
nursing expertise with broader health concerns (Mbalinda et 
al., 2024).

Conclusion

Reflexivity reveals that my research journey has been 
nonlinear, shaped by institutional culture, shifting priorities, and 
evolving responsibilities. From the operating room to the halls 
of academe, I have encountered research as both challenge 
and opportunity. I recognize that I am still at the stage of 
developing researcher identity, not yet an expert but no longer a 
novice.

Moving forward, I aspire to conduct qualitative studies that 
capture the voices of military nurses, bridging their experiences 
with evidence-based practice and policy. My ultimate goal is to 
honor the “nurse-way of doing things” while advancing 
scholarship that improves both patient care and military 
readiness (Sibbald et al., 2024; McIntosh, 2023).
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