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in Public Health Education
and Training
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Abstract

There have been increasing demands for innovative learning and teaching

approaches in higher education. Many educators in various fields of study have been

teaching their students using deliberate and careful combination of face-to face and

online learning processes or blended learning. However, in the field of public health,

the use of blended learning seems to be fewer. For public health educators and

trainers to maximize the potential of this approach, it could be significant to consider

the broad and increasingly expanding scope of public health. Furthermore, studies

should be done to identify the factors that drive the achievement of educational

outcomes in this field.
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Introduction

ducation in the 21st century demands that teachers create diverse and
innovative approaches to be connected to varied learners anytime and
anywhere (Garrison and Kanuka, 2004). Many believe that combining

strategies could better facilitate the learning process. One of the common innovative
approaches is blended learning (BL) which is described as the combination of face-to-
face and online approaches to teaching and learning (Bonk and Graham, 2005).

The decision to “blend” teaching and learning approaches is related to the idea that the
outcome of learning can be achieved overtime (Singh, 2003). Similarly, Strayer (2012)
suggests the need to provide time and space to students for them to reflect on their
learning activities and make connections between the course contents. So (2009)
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“It's not important that you understand
what something ‘means’. What's important is that you

understand that something has meaning.”

- Philip Glass, 2012, Artist, Composer



online teaching materials is another example of essential
institutional support which can sustain the use of the BL
approach.

Teaching style, readiness of students, level of interest and skills of
the educator and the learner, and the extent of administrative
support may enhance or deter the learning process in the use of
blended approach. Consistently, Kintu el at. (2017) summarized
the important factors that contribute to the outcomes of BL. They
identified technology quality, online tools and face to face support
as design features, as well as, attitude and self-regulation as
students' features.

Although a significant number of studies on BL have been
published in the fields of medicine, nursing, and other areas of
health sciences, there are fewer published studies in the realm of
public health education and training. The limited number of
studies in this area may restrict the bases for educators and
trainers on the essential considerations in the implementation of
public health education and training.

To understand the usefulness of BL in public health education and
training, it is necessary to look at the specific characteristics of the
field. One relevant feature of public health identified by Turnock
(2016) is its broad and ever-increasing scope. Public health
issues are continuously expanding and many developments are
being presented almost everyday. For instance, demographics of
HIV/AIDs, tuberculosis and other communicable diseases are
continuously changing. Developments in terms of diagnosis,
treatment, prevention and control of these diseases are also
rapidly increasing. Such public health issues affect the health
condition of individuals, groups, and communities. This stated
characteristic of public health requires students, practitioners,
and decision-makers in this field to be informed on current trends.

Teaching and learning processes in this broad and expanding
field are complex. For instance, Chandler et al. (2008) believe that
teaching in public health should facilitate the merging of skills,
knowledge, and abilities into meaningful tasks. These tasks
should be used to translate competencies into programs and
activities such as population health assessment, health
protection, health promotion, disease and injury prevention,
surveillance and emergency preparedness.

However, Frenk et al. (2010) describe public health education as
having a “fragmented structure and static curricula”, adding that it
is not responsive to the current changes in health systems on a
global scale. This curriculum focuses on repetitions of learning
tasks and structured clinical protocols which may curtail

Blended learning in public health education
and training

innovative thinking and critical inquiry. In addition, continuing
educational opportunities for people who work in public health still
remain to be a challenge.

To address this problematic situation in public health education,
So (2009) suggests to maximize the advances of information
technology to deliver flexible courses such as continuing
education in public health. For instance, Umble et al. (2000) used
BL in a continuing education on a vaccine preventable disease
course. They found that face-to-face and broadcast versions of
instruction facilitate the learning process on knowledge of polio
schedules, self-efficacy or the capability to organize and to
execute the course of action, agreement on polio schedules and
adherence to practice recommendations.

Furthermore, Galway et al.(2014) used flipped classroom, a form
of BL approach, among Master of Public Health students to
discuss environmental and occupational health topics. It was
discovered that the use of the flipped classroom approach
increased the rate of self-reported knowledge, as well as, the
students' examination scores as opposed to traditional classroom
instruction in the previous year. The effect of BL was further
explored through focus groups. Two factors were identified as
contributors to the students' positive learning experiences: (1) the
high level of interaction among students and teachers; (2)
reflective responses contributed to the positive learning
experiences of students as it allowed them to make connections
within the various aspects of the course and to other areas of
public health. Blended learning also contributed to the students'
increased appreciation for environmental health and
occupational health.

Kiviniemi's (2014) study on the effects of BL on students in a
Master in Public Health course show that BL has a more positive
effect than the traditional classroom delivery approach. Students
that used BL performed better in examinations and the whole
course in general. Positive student feedback also reinforced this
result wherein the online component of the class allowed students
to actively engage with the lecture material. In particular, the
recorded video allowed students to pause and to replay this
teaching material whenever they wanted to clarify some points
about the topic or subject.

In another study, Milic et al. (2017) compared groups of Master of
Public Health students through a prospective trial with one group
exposed to the traditional class method and the other a blended
class in acquiring public health biostatistics competencies. They
found that BL is an attractive and effective way of acquiring such
competencies. Mean exam scores for the final statistics and
knowledge tests are higher in a BL class with a higher estimate
large effect size. Since biostatistics has been clearly recognized
as an essential competency in public health, the use of BL might
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emphasized that blending the multiple learning components is
crucial to meet the learning objectives and students’ needs, rather
than simply relying on technology. Furthermore, authors of
various BL studies have shown the many benefits provided by BL,
suggesting that this approach could be another solution to
problems encountered by educators today.

The less number of studies on BL in the field of public health
prompted us to raise the question as to how BL can create a
substantial impact on learning and other educational outcomes as
used in this field of study.

The advantages of blended learning in general will be discussed
first and followed by a discussion on the factors that contribute to
the outcomes of this teaching-learning approach. Some examples
on BL, as applied in public health education, and training will be
presented and give suggestions as to how this approach could be
feasibly maximized in the realm of public health sciences.

Many authors on BL show that there are significant reasons in the
use of this approach as a promising tool for learning and teaching
in higher education.

One of the common benefits of this approach is that it promotes
critical thinking by allowing students to engage with the course
material more deeply (Howard et al., 2017). Critical thinking is an
important skill that is nurtured when people engage with real life
situations as they interact with their environment and the people
around them. In BL, opportunities for interaction are increased by
decreasing the time they passively listen to lectures inside the
classroom and provide platforms where they could connect with
each other and with their teachers regardless of time and
locations (Kiviniemi, 2014; Goodie et al., 2011).

In addition, a study by Rowe et al. (2012) found that BL helps
bridge theory and practice, as well as, improves several
competencies of nursing students. Similarly, Vo et al. (2017) found
that disciplines that used BL have significantly higher mean effect
size confirming that BL is significantly associated with greater
learning experiences of higher education students.

Another benefit of BL is that it allows students to learn on their own
pace when learning materials are made available online. Blended
learning allows more flexibility as students access online
materials asynchronously; thus, it reduces what others might view
as “unnecessary” pressure for students to conform to the one-
size-fits-all approach to learning. However, Ingrassia et al. (2014)
posit that this flexibility does not mean complete control on the part
of the learners; the presence of online tutors to help facilitate the
integration of the materials is still necessary to the process.

Advantages of blended learning

For students

For teachers and administrators

Some educators and school administrators consider this
approach advantageous because it can “extend the reach” by
allowing remote audiences to participate on behalf of those who
are not available for a class in a fixed time and location (Singh,
2003). However, teachers could be resistant to BL as it is
considered as a time-consuming process, especially in terms of
finding and developing a variety of creative teaching materials that
are related to the students' required competencies (Hoffman,
2014).

Furthermore, Singh (2003) claims that combining different modes
could be less expensive as compared to a total online class, which
is equipped with media-rich web-based training contents.
However, Niemiec and Otte (2010) argue that BL demands vast
institutional change and much of the start-up investments could
be considerable. Blended learning could also provide
opportunities for educators to be engaged with producing more
scholarly work as demands for classroom time is lessened.

Despite the many advantages that BL can potentially offer, this
approach is more than just simply combining teaching-learning
modes. It requires deliberate planning to achieve its specific
educational objectives. Administrators and educators need to
consider several factors when designing a BLclass.

Readiness and disposition of teachers and learners play a role in
facilitating an enhanced learning outcome. While So (2009)
suggests that learning happens when individuals are allowed to
learn on their own with some opportunities to interact with
classmates and instructors, Bell and MacDougall (2013) argue
that this knowledge-sharing and engagement is not enough for
students who are trying to grasp a new concept. In this regard,
additional learning support must be provided.

One's competency in navigating the internet is also a key factor in
considering BL as an approach. Teachers and students who are
highly interested, as well as, skilled in this area are at an
advantage compared to those who are not.

Furthermore, adequate institutional support is needed to sustain
the implementation of BL. Provision of satisfactory internet
connectivity is a requisite for a satisfactory online class. Bell and
MacDougall (2013) emphasized technological infrastructure
stability as a major contributor to the success of the BL approach.
They assert that addressing internet connectivity issues are
requisites in the provision of online courses that contribute in the
success of public health learning. The online delivery can be
enhanced with support that addresses the needs of diverse
groups of students. Training for teachers in the production of

Factors affecting BL outcomes



online teaching materials is another example of essential
institutional support which can sustain the use of the BL
approach.

Teaching style, readiness of students, level of interest and skills of
the educator and the learner, and the extent of administrative
support may enhance or deter the learning process in the use of
blended approach. Consistently, Kintu el at. (2017) summarized
the important factors that contribute to the outcomes of BL. They
identified technology quality, online tools and face to face support
as design features, as well as, attitude and self-regulation as
students' features.

Although a significant number of studies on BL have been
published in the fields of medicine, nursing, and other areas of
health sciences, there are fewer published studies in the realm of
public health education and training. The limited number of
studies in this area may restrict the bases for educators and
trainers on the essential considerations in the implementation of
public health education and training.

To understand the usefulness of BL in public health education and
training, it is necessary to look at the specific characteristics of the
field. One relevant feature of public health identified by Turnock
(2016) is its broad and ever-increasing scope. Public health
issues are continuously expanding and many developments are
being presented almost everyday. For instance, demographics of
HIV/AIDs, tuberculosis and other communicable diseases are
continuously changing. Developments in terms of diagnosis,
treatment, prevention and control of these diseases are also
rapidly increasing. Such public health issues affect the health
condition of individuals, groups, and communities. This stated
characteristic of public health requires students, practitioners,
and decision-makers in this field to be informed on current trends.

Teaching and learning processes in this broad and expanding
field are complex. For instance, Chandler et al. (2008) believe that
teaching in public health should facilitate the merging of skills,
knowledge, and abilities into meaningful tasks. These tasks
should be used to translate competencies into programs and
activities such as population health assessment, health
protection, health promotion, disease and injury prevention,
surveillance and emergency preparedness.

However, Frenk et al. (2010) describe public health education as
having a “fragmented structure and static curricula”, adding that it
is not responsive to the current changes in health systems on a
global scale. This curriculum focuses on repetitions of learning
tasks and structured clinical protocols which may curtail

Blended learning in public health education
and training

innovative thinking and critical inquiry. In addition, continuing
educational opportunities for people who work in public health still
remain to be a challenge.

To address this problematic situation in public health education,
So (2009) suggests to maximize the advances of information
technology to deliver flexible courses such as continuing
education in public health. For instance, Umble et al. (2000) used
BL in a continuing education on a vaccine preventable disease
course. They found that face-to-face and broadcast versions of
instruction facilitate the learning process on knowledge of polio
schedules, self-efficacy or the capability to organize and to
execute the course of action, agreement on polio schedules and
adherence to practice recommendations.

Furthermore, Galway et al.(2014) used flipped classroom, a form
of BL approach, among Master of Public Health students to
discuss environmental and occupational health topics. It was
discovered that the use of the flipped classroom approach
increased the rate of self-reported knowledge, as well as, the
students' examination scores as opposed to traditional classroom
instruction in the previous year. The effect of BL was further
explored through focus groups. Two factors were identified as
contributors to the students' positive learning experiences: (1) the
high level of interaction among students and teachers; (2)
reflective responses contributed to the positive learning
experiences of students as it allowed them to make connections
within the various aspects of the course and to other areas of
public health. Blended learning also contributed to the students'
increased appreciation for environmental health and
occupational health.

Kiviniemi's (2014) study on the effects of BL on students in a
Master in Public Health course show that BL has a more positive
effect than the traditional classroom delivery approach. Students
that used BL performed better in examinations and the whole
course in general. Positive student feedback also reinforced this
result wherein the online component of the class allowed students
to actively engage with the lecture material. In particular, the
recorded video allowed students to pause and to replay this
teaching material whenever they wanted to clarify some points
about the topic or subject.

In another study, Milic et al. (2017) compared groups of Master of
Public Health students through a prospective trial with one group
exposed to the traditional class method and the other a blended
class in acquiring public health biostatistics competencies. They
found that BL is an attractive and effective way of acquiring such
competencies. Mean exam scores for the final statistics and
knowledge tests are higher in a BL class with a higher estimate
large effect size. Since biostatistics has been clearly recognized
as an essential competency in public health, the use of BL might

R
 E S E A

 R
 C

 H
    A

 R
 T I C

 L E

27

P
J
N

R
 E

 S
 E

 A
 R

 C
 H

  
 A

 R
 T

 I
 C

 L
 E

P
J
N

26

emphasized that blending the multiple learning components is
crucial to meet the learning objectives and students’ needs, rather
than simply relying on technology. Furthermore, authors of
various BL studies have shown the many benefits provided by BL,
suggesting that this approach could be another solution to
problems encountered by educators today.

The less number of studies on BL in the field of public health
prompted us to raise the question as to how BL can create a
substantial impact on learning and other educational outcomes as
used in this field of study.

The advantages of blended learning in general will be discussed
first and followed by a discussion on the factors that contribute to
the outcomes of this teaching-learning approach. Some examples
on BL, as applied in public health education, and training will be
presented and give suggestions as to how this approach could be
feasibly maximized in the realm of public health sciences.

Many authors on BL show that there are significant reasons in the
use of this approach as a promising tool for learning and teaching
in higher education.

One of the common benefits of this approach is that it promotes
critical thinking by allowing students to engage with the course
material more deeply (Howard et al., 2017). Critical thinking is an
important skill that is nurtured when people engage with real life
situations as they interact with their environment and the people
around them. In BL, opportunities for interaction are increased by
decreasing the time they passively listen to lectures inside the
classroom and provide platforms where they could connect with
each other and with their teachers regardless of time and
locations (Kiviniemi, 2014; Goodie et al., 2011).

In addition, a study by Rowe et al. (2012) found that BL helps
bridge theory and practice, as well as, improves several
competencies of nursing students. Similarly, Vo et al. (2017) found
that disciplines that used BL have significantly higher mean effect
size confirming that BL is significantly associated with greater
learning experiences of higher education students.

Another benefit of BL is that it allows students to learn on their own
pace when learning materials are made available online. Blended
learning allows more flexibility as students access online
materials asynchronously; thus, it reduces what others might view
as “unnecessary” pressure for students to conform to the one-
size-fits-all approach to learning. However, Ingrassia et al. (2014)
posit that this flexibility does not mean complete control on the part
of the learners; the presence of online tutors to help facilitate the
integration of the materials is still necessary to the process.

Advantages of blended learning

For students

For teachers and administrators

Some educators and school administrators consider this
approach advantageous because it can “extend the reach” by
allowing remote audiences to participate on behalf of those who
are not available for a class in a fixed time and location (Singh,
2003). However, teachers could be resistant to BL as it is
considered as a time-consuming process, especially in terms of
finding and developing a variety of creative teaching materials that
are related to the students' required competencies (Hoffman,
2014).

Furthermore, Singh (2003) claims that combining different modes
could be less expensive as compared to a total online class, which
is equipped with media-rich web-based training contents.
However, Niemiec and Otte (2010) argue that BL demands vast
institutional change and much of the start-up investments could
be considerable. Blended learning could also provide
opportunities for educators to be engaged with producing more
scholarly work as demands for classroom time is lessened.

Despite the many advantages that BL can potentially offer, this
approach is more than just simply combining teaching-learning
modes. It requires deliberate planning to achieve its specific
educational objectives. Administrators and educators need to
consider several factors when designing a BLclass.

Readiness and disposition of teachers and learners play a role in
facilitating an enhanced learning outcome. While So (2009)
suggests that learning happens when individuals are allowed to
learn on their own with some opportunities to interact with
classmates and instructors, Bell and MacDougall (2013) argue
that this knowledge-sharing and engagement is not enough for
students who are trying to grasp a new concept. In this regard,
additional learning support must be provided.

One's competency in navigating the internet is also a key factor in
considering BL as an approach. Teachers and students who are
highly interested, as well as, skilled in this area are at an
advantage compared to those who are not.

Furthermore, adequate institutional support is needed to sustain
the implementation of BL. Provision of satisfactory internet
connectivity is a requisite for a satisfactory online class. Bell and
MacDougall (2013) emphasized technological infrastructure
stability as a major contributor to the success of the BL approach.
They assert that addressing internet connectivity issues are
requisites in the provision of online courses that contribute in the
success of public health learning. The online delivery can be
enhanced with support that addresses the needs of diverse
groups of students. Training for teachers in the production of

Factors affecting BL outcomes
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be a promising approach to contribute in delivering the topic that
would eventually help in the development of better public health
workforce.

The above studies on BL are examples of some of the uses of this
approach in public health education and training. However, it
seems that there is no deliberate consideration of the important
features of public health, e.g. broad and expanding scope as
described by Turnock (2016) - whether this feature influences the
delivery and the outcome of BL when used in public health. Other
unique features of public health include social justice philosophy,
inherently political nature, link with government, grounding in
science, focus on prevention, and uncommon culture (Turnock,
2006). Some of these features might be worth considering in the
delivery of related topics, as well as, understanding its possible
effects on the outcomes of BL in this field. The limited number of
studies on BL in this area may indicate a call for public health
educators, researchers and practitioners to address the
complexity and broad nature of public health through innovation
in teaching and learning such as BL.

Furthermore, only a few studies have identified the factors that
contribute to the learning outcomes and other educational effects
that are specific to the field of public health. Although many
factors have been identified by previous researchers in other
fields, factors unique to public health may be worth exploring.

Blended learning is a widely used approach to learning and
teaching in the fields of medicine, nursing, and other health
sciences. In public health, the examples above show that there
are various areas in this field where BL could be used to enhance
the learning process of public health students and primary health
care workers. Innovative approaches to teaching and learning
such as BL could be beneficial to the ever-increasing complexity
and scope of public health. We perceive that the more complex
the subject matter, the more blending of modes would be needed
to enhance teaching and learning. Public health educators and
trainers are expected to innovate in the teaching and learning
processes to maximize the learning experience of students in this
area. However, it is necessary to determine which among the
topics are best taught in the traditional face-to-face format and
which subject matters to create for modules that are accessible
online.

There are also various issues in BL learning that need to be
addressed in order to maximize the learning process. Specific to
public health education and training, there is also a need to
identify the factors that generate effectiveness of BL to achieve
the expected outcomes of this approach to teaching and learning.

Conclusion and Recommendation

References

Bell, M. & MacDougall, K. (2013). Adapting online learning for Canada's
northern public health workforce.

. 72 (1): 21345
Bonk, C., & Graham, C. (2005).

San Francisco, CA: Pfeiffer
Publishing.

Chandler, T., Qureshi K., Gebbie K., & Morse, S. (2008). Teaching
emergency preparedness to public health workers: use of blended
learning in web-based learning. 123(5):
676-680.

Frenk, J., Chen, L., Bhutta, Z. A., Cohen, J., Crisp, N., Evans, T., …
Zurayk, H. (2011). Health professionals for a new century:
transforming education to strengthen health systems in an
interdependent world. , (9756), 1923–1958.

Galway, L., Corbett K., Takaro, T., Tairyan K., &Frank, E. (2014). A novel
integration of online and flipped classroom instructional model in
public health education. 14:181

Garrison, D.R., & Kanuka, H. (2004). Blended learning: uncovering its
transformative potential in higher education.

, , 95–105.
Goodie, J., Williams, P., Kurzweil D. & Marcellas, B.K. (2011). Can

blended learning classroom and distributed learning approaches
be used to teach medical students how to initiate behavior change
counseling during a clinical clerkship?

, 18(4): 352-360.
Hoffman, E.S. (2014). Beyond the flipped classroom: redesigning a

research methods course for e instruction.
, 7(1): 51-62.

Howard, S., Scharff, D.& Loux, T. (2017). Flipping classrooms in a
school of public health. , 5(73): 1-7.

Ingrassia, P. L., Ragazzoni, L., Tengattini, M., Carenzo, L., & Corte, F.D.
(2014). Nationwide program of education for undergraduates in
the field of disaster medicine: development of a core curriculum
centered on blended learning and simulation tools.

, (5): 508–515.
Kintu, M. J., Zhu, C., & Kagambe, E. (2017). Blended learning

effectiveness: the relationship between student characteristics,
design features and outcomes.

, 14(1):7
Kiviniemi, M. (2014). Effects of a blended learning on students

outcomes in graduate-level public health course.
, 14(1): 1-7.

Milic N., Masic S., Bjegovic-Mikanovic V., Trajkovic G., Marinkovic J.,
Milin-Lazovic J., Bukumiric Z., Savic M., Cirkovic A., Gajic M. &
Stanisavljevic S. (2017). Blended learning is an effective strategy
for acquiring competence in public health biostatistics.

, 63(3):421-428.
Niemiec, M.,& Otte, G. (2010). An administrator's guide to the whys and

hows of blended learning.
, 14 (1): 91-102.

Rowe, M., Frantz, J. and Bozalek, V. (2012). The role of blended
learning in the clinical education of healthcare students: a
systematic review. , 34: e216-e221.

International Journal of
Circumpolar Health

The handbook of blended learning:
global perspectives, local designs.

Public Health Reports.

The Lancet 376

BMC Medical Education

Internet and Higher
Education 7

Journal of Clinical
Psychology Medical Settings

Contemporary Issues
in Education Research

Frontiers in Public Health

Prehospital
and Disaster Medicine 29

International Journal of
Educational Technology in Higher Education

BMC Medical
Education

International Journal of Public Health

Journal of Asynchronous Learning
Networks

Medical Teacher

3



Singh, H. (2003). Building effective blended learning programs.
November-December, pp. 51-55.

So, H. (2009). Is blended learning a viable option in public health
education? A case study of students'satisfaction with a
blended learning course.

. 15(1): 59-66.
Strayer, J. (2012) How learning in an inverted classroom

influences cooperation, innovation and task orientation.
, 15(2): 171-193.

Turnock, B. (2016).
. Maryland: Jones and Bartlett Learning.

Umble, K., Cervero, R., Yang , B., &Atkinson, W. (2000) Effects
of traditional classroom and distance continuing
education: a theory-driven evaluation of a vaccine
preventable disease course.

, 90(8):1218-1224.
Vo, H.M., Zhu, C.,&Diep, N.A. (2017). The effect of blended

learning on student performance at course-level in higher
education: a meta-analysis.

, 53: 17-28.

is a faculty member at the
Department of Family and Community Medicine, De
La Salle Health Sciences Institute and the Graduate
School of the University of the East Ramon
Magsaysay Memorial Medical Center, Inc. For more
than a decade, he has been in the health sciences
education both in the undergraduate and graduate
programs. One of his research interests includes
medical and nursing education; aside from topics
related to health systems strengthening. He is
inclined towards the use of realist synthesis and
qualitative research approaches. He finished a Doctor
of Public Health degree at Flinders University in South
Australia.

is a faculty member of the
UERMMMCI College of Nursing and Graduate
School. She is currently a doctoral student of
Leadership Studies major in Organizational
Development in Ateneo de Manila University. Her
fascination with exploring different methodologies in
education stemmed from her several years of
experience facilitating learning among undergraduate
and graduate Filipino students as well as international
exchange students. Her research interests include
leadership and the application of OD concepts in
health care organizations.

Education Technology,

Journal of Public Health
Management Practice

Learning Environments Research
Public health: what it is and how it works, 6th

edition

American Journal of Public
Health

Studies in Educational
Evaluation

About the Authors

Celso P. Pagatpatan, Jr.,

Janelle P. Castro

R
 E S E A

 R
 C

 H
    A

 R
 T I C

 L E

29

P
J
N

R
 E

 S
 E

 A
 R

 C
 H

  
 A

 R
 T

 I
 C

 L
 E

P
J
N

28

be a promising approach to contribute in delivering the topic that
would eventually help in the development of better public health
workforce.

The above studies on BL are examples of some of the uses of this
approach in public health education and training. However, it
seems that there is no deliberate consideration of the important
features of public health, e.g. broad and expanding scope as
described by Turnock (2016) - whether this feature influences the
delivery and the outcome of BL when used in public health. Other
unique features of public health include social justice philosophy,
inherently political nature, link with government, grounding in
science, focus on prevention, and uncommon culture (Turnock,
2006). Some of these features might be worth considering in the
delivery of related topics, as well as, understanding its possible
effects on the outcomes of BL in this field. The limited number of
studies on BL in this area may indicate a call for public health
educators, researchers and practitioners to address the
complexity and broad nature of public health through innovation
in teaching and learning such as BL.

Furthermore, only a few studies have identified the factors that
contribute to the learning outcomes and other educational effects
that are specific to the field of public health. Although many
factors have been identified by previous researchers in other
fields, factors unique to public health may be worth exploring.

Blended learning is a widely used approach to learning and
teaching in the fields of medicine, nursing, and other health
sciences. In public health, the examples above show that there
are various areas in this field where BL could be used to enhance
the learning process of public health students and primary health
care workers. Innovative approaches to teaching and learning
such as BL could be beneficial to the ever-increasing complexity
and scope of public health. We perceive that the more complex
the subject matter, the more blending of modes would be needed
to enhance teaching and learning. Public health educators and
trainers are expected to innovate in the teaching and learning
processes to maximize the learning experience of students in this
area. However, it is necessary to determine which among the
topics are best taught in the traditional face-to-face format and
which subject matters to create for modules that are accessible
online.

There are also various issues in BL learning that need to be
addressed in order to maximize the learning process. Specific to
public health education and training, there is also a need to
identify the factors that generate effectiveness of BL to achieve
the expected outcomes of this approach to teaching and learning.

Conclusion and Recommendation
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