AHATAAX YXAAHbI YOAM3YWUH OAQJIATbIH XMY93N4 YNAMXITANT BONOH ACYYOANQ
CYYPUIICAH CYPTANTbIH APTA3YWTI XAPbLYYIICAH YH
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Abstract

Introduction: In the current time, the information on medical sciences is in a huge increase
due to focused researches in medicine to expand knowledge. Although there are a lot of knowledge
in medicine, it is urgently required to introduce new teaching methods for medical students.
Aim: We have applied the method “Problem-based learning” to compare to traditional teaching
method in medical genetics.
Method: In the study, 22 students in 2 groups were participated and the data were collected by
using external evaluation, student grades and questionnaire.
Results: According to the result, the student participation was evaluated as good and excellent
in 82% of PBL-taught group. Moreover, the student grades were “A” and “B” marked in 82% of
PBL-taught group. Finally, the result showed that the students’ satisfaction of PBL-taught group to
medical genetics was found as 100%.
Conclusion: Taking together, those results suggested that the method “Problem-based learning”
might be an effective tool to teach medical genetics for students.
Key words: Medical genetics, Problem-based learning, practice

CypanraaHbl aXJsbiH YHAICNAN
MoHronblHAHaraaxyxaaHbl 60110BCPOSIbIH

TOrTONUOOHL, aprasymnr

camxpyynax, olyTaH XYpax M3AN3rUiH HANFaM

GarwmimnH 3aax
49X 60OUT X3paruaar TaHuynax, HIMIrayynax
unrnanasp 2000 oHooc xoww Gararyn axnyyq
XNracasp Ganraa oM. YYHTOM ysangaH acyygang
CyypwuncaH, ambapang cyypuncaH CyprantbiH
aproir  AHaraaxblH MOPraXnuiH  XnM43anyyaag
alumrnax axnaaa barHa'2.

AHaraax yxaaHbl ygam3ynH (AYY)
XW4Y33 Hb OKyTaHA anvBaa eBYHUN yaamLuUfbiH
WanTraaHbIr Tannbéapnax, yaamLusbiH X3n63pTan

Hb YSINAYYynaH OHOLUIOroo, 3MYMMras, uaawabiH

TaBunaHr Taamarnax 6onoMXKXUIr oNrogor vyxan
MIPIraXXNMUMH  CYypb  XUYIINYYAUAH HAr oM.
AHaraax yxaaHbl cypryynuygag AYY xu4aanuur
ynamxknant apraap 6ywoy 6arw Tannbapnax,
pagnarbir 6ueynaH yanpaax xanbapasp 30XMOH
Ganryyngar. Miim xanbap Hb OKYTHbI OMe gaaH
axunnax 4agpap, aHaraax yxaaHbl yaam3ynH
XUY3SMUAH  HUATMUNH  X3Paruaar yxaapaxag
ayTarganTan 6amk 6onox rom*.
XapuH yXaaHbl
XM433ng — acyygang  cyypuincad
aprasynr XoparnacH33p XUY3NMAH HUNTMWAH

aHaraax yaamsyn

cyprantblH

00OuT X3p3arLaar TaHMH M3A43X, acyyanbir 3agsaH
LWMHXWIDK, OONMOMXKUNI 3pX Xanx, uaalunaag
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acyyanbir LWWNOBIPAXaa Unyy gexemTan Gamx
6onox Tantan'.

OHaxyy cypanraaraap 6wg acyygang
CyypuricaH cypranTblH apra3ymr aHaraax yxaaHbl
yaamM3yn XUYd3MUMKMH 3aax aprasyng TypLuuH
alumrnax 30punro TaBbCaH oM.

[23px 30punrbiH XypPa3aHa gapaax 30punTyyabir
A3BLLYYNIIS3.
1.  Ynamxnant 60noH acyygang cyypuscaH
cypranTblH  aprasymr OKYTHbl  XU433ng
oponuoX By ngsaBx 60MIOH XNYI3MNH SLCUNH
OYHr33p XapbLyynaH YHaNax
2. CypranTbiH 3aax aprasyvH xandapyyaag
OIOYTHbI CITIAN XaHAMXUNT XapbLyynax
CynanraaHbl xaparnaraaxyyH 6a aprasym

Cypanraa Hb OynruiH  cyganraadbl
xan6apT xamaapax 6ereeqg 2018 oHbl 5-p capa
Brno-AHaraaxblH 3-p gamkaaHbl 2 OYNrMnH HANAT
22 OWYTHYYyAbIr Xampyynnaa.

OoyTHbI NO3BXMIT YHIMI33HUIA Xyyacaap
YH3NCaH Gereeq MAIBXUNAT Myy, OyHA, CalH, Malu

CalH raX TAMASIMAH OYrHona3. XapwuH OKYTHBbI

XUY33MNAH BUCUINH OYHT ynamknanTt cypranTtbiH
XyBbA4 oon,
acyygang cyypurcaH cypratbiH XyBbJ TOOOPXOW
acyygang AOyH LUMHXUNMe3 XWUWcaH Ganpgang

Xan63punH TECT39pP  YHOJICOH

YHANre3 erd yHancaH 6GonHo. CypranTtbiH

3aax aprasyvH Xxanbapyyas4a OWYTHbl CITran

XaHaMXWIr acyymkaap YHarnmnaa.

Cratuctnk 6onoscpyynant: CyganraaHbl yp

ayHr Microsoft Excel 2010 nporpammbir almrnaH

rynuaTranasa.

CypanraaHbl aXxnbiH Yp AYH
bug cypanraangaa

3-p bamxkaaHbl 22  OWYTHbIM

Bro-AHaraaxbiH
XampyynaH
XUYI3MUAH OPONUOOHbI MO3BXUAT XapbLyynaH
TOOOPXOWMOXO0A yNnamxnanT apraap cypanuax
Oy otoyTHYyaAblH 4 (37%) Hb XM433n4 OponuoxX
NO3BX CalH, Mall CalH racaH aHrunang xamaapu
banraa 6on, acyygang cyypwncaH cyprantaHg
XxampargcaH owyTHyyablH 9 (82%) Hb xn4y3ang
Oponuox MAsBx cavH 6a maw cavH aHrunang
xamaapd 6arinaa (Table 1).

Table 1.

Comparison of student participation on evaluaing

traditional and problem-based learning methodsaa

Traditional method

Student participation

(students’ number)

Problem-based learning

(students’ number)

Poor 3 (27%) 1 (9%)
Fair 4 (37%) 1(9%)
Good 2 (18%) 5 (45%)
Excellent 2 (18%) 4 (37%)
Total n=11 n=11

CypanraaHg xampargcaH OWYTHYYAbIH XWY33NUWH AYHr XapblyynaH 2 OynarT cygnaxag
ynamxnanT 3aax aprasynrasap cypanuax 0y oyTHYYAbIH 2 Hb 6ytoy 18% Hb “B”-93C 493LL YHANraaToM
6on, acyygang cyypwncaH cyprantaap cypanuax 6yn olyTHyyAblH ANAN3HX Hb Bytoy 82% Hb “B”-3ac

433U YHIMIIKII
(Table 2).




Table 2.
Comparison of Students’ average score

Traditional method Problem-based learning

Grade
(students’ number) (students’ number)

A (90-100%) 0 (0%) 7 (64%)
B (80-89%) 2 (18%) 2 (18%)
C (70-79%) 5 (45%) 2 (18%)
D (60-69%) 3 (27%) 0 (0%)
F (0-59%) 1(9%) 0 (0%)

Total n=11 n=11

XUY93NUAH  Tercreng OWYTHYYAbIH C3TrAN XaHaMXUWAM  acyymkaap [LOYrHonaa. YnamknanTt
3aax aprasymraap cypanuax 0yn owyTHyyablH 74% Hb C3Tran xaHamx AyHa 6a gyHaaac O92a3ryyp
YHANaracaH 6on, acyygang cyypuncaH cypranTtbiH xanbapasp cypanuax 6yn 0yx oyTHyya ayHAa 6a

TYYH33C 493l CITraf XaHaMXkTam rax xapuymkas (Table 3).

Table 3.

Students’ satisfaction on traditional and problem-based learning methods

Evalution Traditional method Problem-based learning
(Satisfaction) (students’ number) (students’ number)
1 (Poor) 0 (0%) 0 (0%)
2 (Fair) 3 (27%) 0 (0%)
3 (Good) 4 (36.5%) 2 (18%)
4 (Very good) 4 (36.5%) 5 (45%)
5 (Excellent) 0 (0%) 4 (37%)
Total n=11 n=11

CypanraaHbl aXIblH X35LIMX

Bua sHaxyy cypanraaraap aHaraax yxaaHbl
yOoam3ynH youpaaH — siByynaxapg
ynamxnanTt 3aax aprasyvH apraac ragHa
acyygang cyypwrcaH CypranTblH aprbir Xaparnax
OONMONMXKUIAT SPIANXUNATNICIH HOM.

CypanraaHbl yp OYHr33C acyygang cyypuncaH
cypranTblH xan63apasp cypanuardng Xu43aanunH

XNY33NUnIr

NO3BX OPOMLUOO 6HOepP, XNY3ANUMAH SUCUNH AVH
cawiH, CoTran xaHamk unyy 6ariraa Hb xapargax
Oannaa. YnamxknanT apraap QLyrHaxag Mat
X MIANATMWAT HAr OOp erd, OWYTHblI adaansnbir
Hamarayyngar 6avix Tantam oM. Wnmg oyTHyyn,
OrCeH  M3Od3MNNUNr

SonoBcpyynax, 3agnaH

LWMHXIIAX, WMABap raprax 6onomk xomc Ganx
Tantan. MeH Oycpmaacaa cypanuax 6ornomx
XNY33NUAH  Typlwl  xsidraapnaraman Gangar®.
XapuH acyygang cyypwncaH cypranTtbiH Xan6ap
Hb ereraceH acyydang eepuinH M3aSarnnH
XYP33HAO, 93Pa3ruyynaH AOYyH LUMHXUIIIS XWX,
M3O39MUTMAT  IPANXUASTK  LUMAOBIP  raprajar,
cypanuarcagtanraa  caHan
6oanoo xyBaanuax OOMOMXTOM 33par OSIoH

pasyy Tantaum Gawnpar®’.

MeH  XxaMTpaH
Tunmasc acyygang
CYypuIicaH cyprantbliH xanb63pasap cypanuaryvig
C3OTran XxaHamK, XM433NUINH OPOsLI0O MUIyy eHaep
GawncaH rax gyrHax 6anna.
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OyrHanT:

1. Acyypang cyypurncaH cyprantaap
cypanuarygblH 82% Hb XWY33NUMH MAOIBX
CalH, MalLll CalH YHAnraaTan Gawncax 6o, MeH
OynrunH oy THYYAbIH 82% Hb “B” 6a “A” racaH
YH31ra3 aBnaa.

2.  YnamxknanTt 3aax aprasymrasap cypanuax

Oyn owyTHyyablH 74% Hb, acyygang

CyypurcaH cypranTbiH Xan63apasp cypanuax

Oy 6yx oyTHYya Hb AyHA 6a TyyHI3C A33LW

CaTran xaHamxTan 6anHa.
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