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ABSTRACT

The evolution of anatomy education yields a variety of instructional strategies to enhance students’ comprehension 
of gross anatomy. Apart from these multi-modality approaches, various studies suggest that anatomy instruction 
is more effective when it is taught with radiological integration during the early phase of the medical curriculum. 
Studies have shown that the introduction of basic radiological knowledge in anatomy learning enhances visuospatial 
skills, which are important for safe clinical practice. Nevertheless, considerable variation in the radiological anatomy 
teaching exists in terms of delivery methods, radiological materials, and teaching time. One way to address these 
limitations is by using integrated radiology anatomy e-learning platforms. Recent advancements in technology have 
given rise to immense attention to e-learning platforms, which have been considered to be an effective modality in 
optimising the student learning process. Hence, this article explores the potential use of e-learning tools, namely 
integrated with radiological imaging, in teaching gross anatomy. 
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INTRODUCTION

Anatomy is the basis of medical curricula, and 
a considerable comprehension of the subject is 
fundamental to ensure safe clinical practice (1). 
However, medical students fear anatomy and perceive 
it as a cognitively challenging subject as its contents are 
heavy and dry (2,3). Moreover, students require good 
three-dimensional (3D) visualisation and visuospatial 
abilities to understand anatomy (4,5). Novice medical 
students who experience difficulties understanding 
anatomy or perceive it as complex not only become 
demotivated and disengaged but also tend to lose 
their interest to learn the subject. They tend to limit 
their anatomy learning at a surface-level approach, 
such as by practising rote learning (i.e. a memorisation 
technique based on repetition), rather than proceeding 
to deep learning approaches to understand anatomy 
(6). This short-term solution does not contribute to 
long-term memory retention, leading them to forget 
or unsuccessfully recall the information during their 
clinical practice and the working phase (3).

To help undergraduate medical students master the 
subject, multiple instructional materials have been 
developed, involving a combination of teaching 
modalities, namely lectures, virtual dissections, 3D 
models, and computer-based learning via various 
approaches (e.g. blended learning, flipped classroom, 
pre-lecture activities) (5,7–9). However, no single method 
has been proven to be superior to another (3,10,11). 
Cadaveric dissection was previously considered the 
principal cornerstone of anatomy teaching (12,13). 
However, debate continues about how cadaveric 
dissection remains important in the modern anatomy 
teaching era (14,15). Since additional medical subjects 
are incorporated in new medical curricula, the teaching 
of anatomy has been considered to be time-consuming 
(16,17). The struggle in finding the most suitable 
instructional strategies to overcome the challenges 
in teaching and learning anatomy has resulted in the 
emergence of innovations in anatomy education. The 
current COVID-19 pandemic has brought increasing 
challenges in teaching and learning processes which 
need to be conducted through online platforms (18).

Apart from multi-modality and multi-approach 
in teaching, various studies suggest that anatomy 
instruction is more effective when it is carried out 
in the clinical context (19,20). Common clinical 
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contexts integrated into teaching are classified into four 
categories, namely clinical skills, pathology, radiology 
and surgical procedures (21–23). However, along with 
advancements in radiological imaging technology 
and its expanding role in clinical practice, medical 
schools inevitably need to incorporate more radiology 
education into the undergraduate medical curriculum. 
To date, the integration of radiological imaging, together 
with didactic lectures, cadaveric dissection and case-
based scenarios in pre-clinical years, has shown positive 
outcomes (7,11,24,25).  Although the outcomes have 
been encouraging, a substantial number of publications 
still highlights the insufficient integration of radiology in 
undergraduate medical education (26,27). Hence, this 
article explores the possibilities and provides insight 
regarding the implementation of radiological imaging 
via e-learning, a learning tool commonly used by 
medical students as an instructional strategy in gross 
anatomy learning. 

EVOLUTION OF ANATOMY CURRICULUM

In the early 1990s, due to the cognizance of the 
behavioural and social aspects of medicine, the 
pedagogy of medical education was changed, involving 
the integration of other subjects at the expense of 
anatomy teaching hours (28,29). The reduction of contact 
hours for anatomy education caused a shift of focus to 
more clinically relevant topics (29,30). Conventionally, 
cadaveric dissection, combined with didactic lectures, 
was the gold standard teaching methods of anatomy 
education (9). However, nowadays, some medical 
institutions no longer include cadaveric dissection in 
their undergraduate medical program due to religious 
beliefs, culture, cost and time constraints (10,31). 
Although cadaveric dissection has been considered 
as the gold standard simulator for learning anatomy, 
modern medical education of the 21st century has 
challenged its usefulness as technological advances 
have allowed innovative modalities, such as virtual 
dissection and 3D prints, to replace it (9,31,32).

Presently, anatomy is primarily taught during the first 
two to three years of undergraduate medical curricula, 
which is known as the pre-clinical years. Due to the 
changes in anatomy education since the early 1990s, 
medical graduates’ knowledge of gross anatomy has 
become inadequate, and their knowledge retention 
in anatomy has also declined (33,34). The decline in 
anatomy knowledge has continued to be a concern 
among doctors in various specialities globally (20,27). 
Inadequate knowledge of anatomy causes difficulty in 
developing and retaining clinical knowledge and skills, 
which tends to lead practitioners to make medical errors 
(35). As a result, many medico-legal litigations related to 
poor anatomical knowledge, particularly in interpreting 
radiographs, have been reported (36,37). Furthermore, 
clinicians with a poor anatomy foundation cannot 
defend themselves against the litigations (20).

ROLE OF RADIOLOGY IN ANATOMY EDUCATION 

Senior clinicians have realized that poor anatomy 
knowledge is alarming among junior doctors. Thus, 
anatomy faculties worldwide are committed to 
reconstructing anatomy curricula to produce competent 
medical graduates (11,20). It is believed that students 
learn effectively when a system-based approach is 
integrated with other pedagogies to complement one 
another (11).

A frequently implemented pedagogy is the set of 
different modalities of radiological imaging, namely 
radiographic imaging, computed tomography scanning 
and magnetic resonance imaging. This pedagogy is a 
valuable complement to both cadaveric dissection-based 
and non-dissection-based curricula. In a dissection-
based curriculum, radiological imaging enhances the 
quality of laboratory instruction and the efficiency of 
student dissection time (38). In a non-dissection-based 
curriculum, radiological imaging not only allows the 
in-vivo visualisation of the anatomy and physiology 
but also provides insight into pathological processes 
(11,27). Hence, radiological imaging, combined with 
other anatomy teaching pedagogies, is sufficient to 
compensate for the absence of cadaveric dissection 
instruction in undergraduate curricula (27). Radiological 
imaging, especially CT scan and ultrasonography, 
improves the appreciation of an anatomical spatial 
relationship (10,24).

In medical practice, clinicians, including surgeons, 
frequently encounter internal human anatomy in 
radiological images (7). However, medical graduates 
who struggle to interpret simple radiographs may 
produce a misdiagnosis (26). This situation highlights 
the importance of training sessions for medical 
undergraduates in interpreting basic radiological 
images to ensure safe clinical practices. Radiological 
imaging allows clinicians to practice and apply their 
anatomy knowledge in clinical settings (11). Students 
who experience the tasks to apply anatomy knowledge 
earlier in the pre-clinical years will appreciate the 
importance of anatomy instruction and increase their 
motivation to learn the basics of gross anatomy (39). 
Hence, integrating radiology in anatomy teaching 
seems pertinent in promoting the clinical application of 
anatomy knowledge.

Nevertheless, formal radiology anatomy teaching during 
the pre-clinical phase of medical study is an uncommon 
practice in many medical schools. Instead, radiology 
teaching is used as an adjunct to other anatomy teaching 
methods (40). Although some anatomy departments 
incorporate radiological input in their anatomy 
curriculum, a considerable variation still exists in terms 
of delivery methods, radiological materials, qualification 
of instructors and teaching time (41). It was reported that 
radiological anatomy teaching provided a strong visual 
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input for learning in a contextualized environment, 
especially when it was conducted synchronously 
with cadaveric dissection (41). Radiological anatomy 
teaching was found to improve spatial and sectional 
anatomy knowledge; enhance observational and visual 
thinking skills; support the appreciation of pathology 
knowledge and inculcate the value of radiology for 
future clinical practice (40).

A recent survey by Sadler et al. (42) revealed an 
increasing trend of radiological anatomy teaching in 
medical curricula with a high number of radiologists 
teaching anatomy to undergraduate medical students. 
Although the students and faculty members offered 
positive remarks on radiology anatomy teaching by 
radiologists, the applicability of this method is still 
limited by a shortage of manpower (i.e. radiologists need 
to juggle between clinical work and teaching radiology 
to undergraduate medical students), resources (e.g. lack 
of portable ultrasound machines for teaching anatomy 
and lack of computers that are suitable for radiological 
images display) and time (e.g. limited anatomy slots 
in the schedule) (42). To address these limitations, 
many medical schools deliver radiological anatomy 
instruction using various methods, such as synchronous 
presentation with anatomy lectures, incorporation in 
PBL instruction and self-directed learning through a 
digital platform, such as e-learning (41). 

E-LEARNING IN ANATOMY EDUCATION 

With the advancements of digital information 
technology, its implementation in the operation of 
the educational industry is inevitable. E-learning is a 
form of digital information technology that has been 
increasingly popular in the delivery of educational 
material. E-learning is an educational tool that can 
facilitate learning by leveraging information technology 
and communication to allow learners to access the 
required educational programs (43). Other terms for 
e-learning include web/internet-based learning, online 
learning/education, computer-assisted/based/aided 
instruction, multimedia learning, technology-enhanced 
learning and virtual learning (44). To date, e-learning 
is included in blended learning in anatomy education 
to supplement traditional face-to-face education (45). 
Concerning the kinaesthetic aspect of learning gross 
anatomy, completely replacing traditional teaching 
methods with e-learning is impossible and not preferable 
(45,46).

E-learning has been adopted into anatomy education 
in various ways through different forms. Learning 
management systems (LMSs), for example, allow 
students to access main and additional teaching 
materials, assignments and formative and/or summative 
assessments (47). Some LMSs also allow teacher-student 
and student-student communications. The most recent 
and advanced e-learning technologies in anatomy 

education are 3D printing and rapid prototyping, virtual 
reality and augmented reality. These technologies aim to 
represent anatomical structures in 3D to improve in vivo 
visualisation (48).

A past study comparing digital gross anatomy lectures and 
face-to-face lectures showed that digital lectures were 
preferred by students and improved their performance 
as they could revisit digital lectures when needed (49). 
Furthermore, preparatory e-learning activities conducted 
prior to traditional anatomy teaching also improved the 
engagement of students, eased their learning process 
and enhanced their long-term memory (8). The findings 
of these studies were concordant with those in a meta-
analysis performed by the US Department of Education, 
which concluded that students who were exposed to 
an online learning platform performed modestly better 
than those who learned the same material via face-to-
face discussions. The effect was further heightened in 
blended learning (44).

CREATING AN EFFECTIVE FRAMEWORK FOR 
E-LEARNING IN ANATOMY EDUCATION

E-learning modules should be designed and developed 
based on a strong foundation of instructional design 
framework to ensure that tools and materials are 
effective for learning. Instructional design is the practice 
of creating instructional experiences and materials to 
achieve an efficient, effective and appealing acquisition 
of knowledge and skills (50). The employment of an 
instructional design model as a guide in developing a 
course is fundamental to produce focused and organised 
instructional materials (50).

Many traditional instructional models have been 
proposed, and the most commonly used is the analysis, 
design, development, implementation and evaluation 
(ADDIE) model. This model was developed by the Centre 
for Educational Technology (Florida State University), 
and the acronym stands for the five phases of designing. 
This model provides systematic guidance for design 
with a focus on implementation and assessment (i.e. 
formative and summative) (50). However, the model 
demands an unrealistic analysis in advance (51). It also 
hinders creativity and inspiration due to its linearity and 
inflexibility (50).

Gagne’s Nine Events of Instruction are also frequently 
adopted in designing an online instruction (52,53). 
They include gaining attention, informing objectives 
to learners, stimulating a recall of prior learning, 
presenting stimuli, providing learning guidance, 
eliciting performance, providing feedback, assessing 
performance and enhancing retention and transfer. 
This instructional design was developed based on the 
justification that learning occurs in a series of events 
based on the learning theory introduced by Atkinson 
and Shiffrin (54).
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The increasing role of e-learning in education has 
prompted the need to develop specific instructional 
designs. Researchers have commonly developed novel 
models or frameworks based on the traditional ADDIE 
model. In the e-learning instructional model developed 
by Alonso, Lopez, Manrique and Vines (55), two phases, 
namely execution and review, have been added to the 
ADDIE model. Therefore, the model consists of seven 
phases of design, namely analysis, design, development, 
implementation, execution, evaluation and review 
(55). Siragusa, Dixon and Dixon (57) proposed the 
instructional design model for online learning (IDOL), 
which comprises three main steps, namely analysis, 
strategy and evaluation (56). The 24 pedagogical 
dimensions of IDOL accommodate the needs of diverse 
learners. However, it needs to be accompanied by other 
instructional design models (57).

A recently proposed framework is the e-learning 
engagement design (ELED) framework (58), which was 
developed based on the methodological framework 
of Lee and Jang for the development of instructional 
designs. It was produced after twenty studies on 
instructional design, including the ADDIE model, had 
been analysed (59). The ELED framework was designed 
to guide the development of online instructions that 
stimulate a high level of students’ engagement. The 
framework comprises four phases of processes in a 
continuous cycle—instructional needs, instructional 
objectives, learning environments and summative 
assessment. It also suggests a feedback mechanism 
for each procedural phase (58). As the framework 
specifically focuses on designing online environments 
to foster student engagement, it was adapted to the 
development of tools in this study.

INCORPORATION OF RADIOLOGY IN E-LEARNING 
PLATFORM

E-learning platform has emerged as an essential teaching 
and learning strategy during the COVID-19 pandemic 
outbreak, which has dramatically transformed medical 
education (60). Prior to the COVID-19 impact, the 
radiology subject was conventionally delivered 
through didactic lectures and case-based discussions 
during clinical rotations (61). Although radiology has 
a remarkable impact in determining the diagnosis of a 
patient, it is only available as a supplementary subject in 
the undergraduate medical curriculum (62). Moreover, 
to encounter the challenges imposed by the COVID-19 
pandemic which has impacted and hindered face-to-
face teaching, sufficient exposure to radiology teaching 
needs to be emphasised through the e-learning platform.

Due to the lack of exposure, students often struggle to 
relate cross-sectional radiological images with structures 
seen in cadavers, anatomy model, and textbook 
illustrations (5). The preference of using radiological 
images as the clinical context in gross anatomy learning 

is justified by the growing importance of radiological 
imaging in the diagnostic, intervention and therapeutic 
aspect of modern clinical practice (5,7). Therefore, the 
exigency for current medical students to acquire a deep 
understanding of anatomy and apply the knowledge 
in interpreting radiological images is becoming more 
uncompromising (5,63). Thus, early integration of 
radiological imaging in the medical curriculum 
increases students’ confidence in identifying structures 
and interpretation skills (5,7,25,62,64).

In addition, an ideal learning environment should be 
implemented to increase students’ engagement, which 
is by fostering critical thinking and deeper learning (58). 
The revolutionary way of radiology e-learning platform 
could instil deeper learning interest among the students 
by the application of diverse digital resources and visual 
materials (65). The incorporation of radiological images 
into anatomy learning would assist students to construct 
a correlation between theory and clinical practice 
(64,66). This amplifies students’ awareness of the 
importance of comprehending and retaining anatomy 
knowledge for their future career (64). Moreover, the 
radiology e-learning platform also can be constructed 
with various types of assessments, quizzes and exercises 
that allow the students to reinforce their comprehension 
of the radiological knowledge (65). Consequently, 
students will be more motivated and engaged in the 
learning process (5,7,64). 

ADVANTAGES AND DISADVANTAGES OF 
E-LEARNING

E-learning has become increasingly popular in education 
because of its feasibility and usability, especially during 
the COVID-19 pandemic. Learners can learn at their 
own pace, and e-learning materials can be accessed 
anytime regardless of geographical location, provided 
that they have a good internet connection. E-learning 
also provides an opportunity for instructors to diversify 
their instructional materials by utilising technology. This 
situation creates the possibility of providing exciting 
stimulus to learners and increasing their level of 
engagement. E-learning materials can be updated easily 
according to learning needs and delivered rapidly and 
flexibly in various formats (44). Compared to face-to-
face lectures, e-learning provides more opportunities for 
interactions and communication between and amongst 
learners and facilitators without having to worry 
about time limits. Systematic and organised e-learning 
facilitates the consolidation of learning as information 
is delivered in a logical manner to meet learning goals 
(67).

As e-learning increases learner autonomy, a systematic 
review on e-learning has reported variations in learners 
motivation, expectation, satisfaction, learning needs 
and objectives (68). It can be concluded that the lack 
of motivation results in poor engagement, poor self-
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discipline and self-efficacy and less interaction with 
educators. E-learning also stands the risk of being poorly 
designed, which may result in incoherence with its 
learning objective. Furthermore, designing purposeful 
and effective e-learning is time-consuming, costly 
and labour-intensive. Although the current students 
are Generation Z who has grown up with ubiquitous 
electronic devices and technology, educators still need 
to consider the minority group of students who lack 
skills and knowledge in information technology due to 
individual intelligence and socio-economic reasons.

CONCLUSION

Radiological imaging, which can be done through 
e-learning platforms, should be incorporated in 
supplementary gross anatomy learning. However, the 
integration of e-learning into a curriculum is not as 
simple as it is expected. A thorough planning and a 
proper instructional design principle should be applied 
to ensure that the learning modules are engaging. 
Incorporating radiological imaging through e-learning 
platforms may increase the sense of value in learning 
anatomy as clinical applications are explicitly carried 
out. However, content should also be designed using a 
proper instructional design framework to ensure that no 
redundant information and extra cognitive burden are 
imposed on students.

ACKNOWLEDGEMENT

This review is part of the study that is supported by 
the Universiti Sains Malaysia Short Term grant (304/
PPSP/6315504).

REFERENCES
 
1.	 Charkhat Gorgich EA, Sarbishegi M, Barfroshan 

S, Abedi A. Medical students knowledge about 
clinical importance and effective teaching methods 
of anatomy. Shiraz E Med J. 2017;18(12):1-6.

2. 	 Lieu RM, Gutierrez A, Shaffer JF. Student 
perceived difficulties in learning organ systems in 
an undergraduate human anatomy course. HAPS 
Educ. 2018;22(1):84–92. 

3. 	 Amin A, Iqbal J. Effective ways to learn and retain 
gross anatomy. Pakistan Armed Forces Med J. 
2019;69(3):708–14. 

4. 	 Hadie SNH, Simok AA, Shamsuddin SA, 
Mohammad JA. Determining the impact of pre-
lecture educational video on comprehension of a 
difficult gross anatomy lecture. J Taibah Univ Med 
Sci. 2019;14(4):395–401. 

5. 	 Rajprasath R, Kumar D, Murugan M, Goriparthi BP, 
Devi R. Evaluating the effectiveness of integrating 
radiological and cross-sectional anatomy in first-
year medical students- A randomised, crossover 
study. J Educ Health Promot. 2020;9(1):1-7. 

6. 	 Seo JH, Smith BM, Cook ME, Malone ER, Pine 
M, Leal S, et al. Anatomy builder VR: Embodied 
VR anatomy learning program to promote 
constructionist learning. Conference on Human 
Factors in Computing Systems - Proceedings. 2017. 
p. 2070–5. 

7. 	 Kumar PA, Jothi R, Mathivanan D. Self‑directed 
learning modules of CT scan images to improve 
students’ perception to gross anatomy. Educ Heal. 
2016;29(2):152–5. 

8. 	 Lochner L, Wieser H, Waldboth S, Mischo-Kelling 
M. Combining traditional anatomy lectures with 
e-learning activities: how do students perceive their 
learning experience? Int J Med Educ. 2016;7(1):69–
74. 

9. 	 Darras KE, ABH de Bruin, Nicolaou S, et al. Is there 
a superior simulator for human anatomy education? 
How virtual dissection can overcome the anatomic 
and pedagogic limitations of cadaveric dissection. 
Med Teach. 2018;40(7):752–3. 

10. 	 Estai M, Bunt S. Best teaching practices in 
anatomy education: A critical review. Ann Anat. 
2016;208(1):151–7. 

11. 	 Peeler J, Bergen H, Bulow A. Musculoskeletal 
Anatomy Education: Evaluating the influence of 
different teaching and learning activities on medical 
students perception and academic performance. 
Ann Anat. 2018;219(1):44–50.

12. 	 Kugelmann D, Stratmann L, Nühlen N, et al. 
An augmented reality magic mirror as additive 
teaching device for gross anatomy. Ann Anat. 
2018;215(1):71–7. 

13. 	 Washmuth NB, Cahoon T, Tuggle K, Hunsinger 
RN. Virtual Dissection: Alternative to cadaveric 
dissection for a pregnant nurse anesthesia student. 
Heal Prof Educ. 2020;6(2):247–55. 

14. 	 Mcmenamin PG, Mclachlan J, Wilson A, et al. 
Do we really need cadavers anymore to learn 
anatomy in undergraduate medicine ?. Med Teach. 
2018;40(10):1020–9. 

15. 	 Wang C, Daniel BK, Asil M, Khwaounjoo P.A 
randomised control trial and comparative analysis 
of multi- dimensional learning tools in anatomy. 
Sci Rep. 2020;10(1):1–10. 

16. 	 Losco CD, Grant WD, Armson A, Meyer AJ, Walker 
BF. Effective methods of teaching and learning in 
anatomy as a basic science : A BEME systematic 
review : BEME guide no . 44. 2017;39(3):234-243. 

17. 	 Triepels CPR, Koppes DM, Kuijk SMJ Van, et al. 
Medical students ’ perspective on training in 
anatomy. Ann Anat. 2018;217(1):60–5. 

18. 	 Yusoff MSB, Hadie SNH, Mohamad I, et al. 
Sustainable medical teaching and learning during 
the COVID-19 pandemic: Surviving the new 
normal. Malaysian J Med Sci. 2020;27(3):137–42. 

19. 	 Bandyopadhyay R, Biswas R. Students ’ perception 
and attitude on methods of anatomy teaching in 
a Medical College of West Bengal , India. J Clin 
Diagnostic Res. 2017;11(9):AC9–14. 



Mal J Med Health Sci 18(1): 290-296, Jan 2022295

Malaysian Journal of Medicine and Health Sciences (eISSN 2636-9346)

20. 	 Kumar R, Singh R. Model pedagogy of human 
anatomy in medical education. Surg Radiol Anat. 
2020;42(3):355–65. 

21. 	 Darras KE, Spouge R, Hatala R, et al. Integrated 
virtual and cadaveric dissection laboratories 
enhance first year medical students’ anatomy 
experience: A pilot study. BMC Med Educ. 
2019;19(1):1–6. 

22. 	 Atta IS, Alqahtani FN. Integrated pathology and 
radiology learning for a musculoskeletal system 
module : An example of interdisciplinary integrated 
form. 2018;9(1):527–33. 

23. 	 Bandyopadhyay R, Biswas R. Students’ perception 
and attitude on methods of anatomy teaching in 
a medical college of West Bengal, India. J Clin 
Diagnostic Res. 2017;11(9):AC-10-AC-14. 

24. 	 Buenting M, Mueller T, Raupach T, et al. 
Post mortem CT scans as a supplementary 
teaching method in gross anatomy. Ann Anat. 
2016;208(1):165–9. 

25. 	 Marsland MJ, Tomic D, Brian PL, Lazarus MD. 
Abdominal anatomy tutorial using a medical 
imaging platform. MedEdPORTAL  J Teach Learn 
Resour. 2018;14(1):1-12. 

26. 	 Bell LTO, Dick O, Ali N, Little D. Undergraduate 
radiology education: Foundation doctors’ 
experiences and preferences. Clin Radiol. 
2019;74(6):480–6. 

27. 	 O’Keeffe GW, Davy S, Barry DS. Radiologist’s 
views on anatomical knowledge amongst junior 
doctors and the teaching of anatomy in medical 
curricula. Ann Anat. 2019;223(1):70–6. 

28. 	 Sawant SP. Role of clinical anatomy in first MBBS 
curriculum. MOJ Anat Physiol. 2017;3(1):1–5. 

29. 	 Sbayeh A, Qaedi Choo MA, Quane KA, et al. 
Relevance of anatomy to medical education and 
clinical practice: Perspectives of medical students, 
clinicians, and educators. Perspect Med Educ. 
2016;5(6):338–46. 

30. 	 Sawant SP. The Evolution of Human Anatomy in 
India. MOJ Anat Physiol. 2017;4(2):285–9. 

31. 	 Habicht JL, Kiessling C, Winkelmann A. Bodies 
for anatomy education in medical schools : An 
overview of the sources of cadavers worldwide. 
2018;93(9):1293–1300. 

32. 	 Cotofana S, Lachman N. The Superficial Face 
Dissection as an Example for Integrating Clinical 
Approaches, Authentic Learning, and Changing 
Perspectives in Anatomy Dissection. Anat Sci 
Educ. 2020;13(1):117–121. 

33. 	 Brunk I, Schauber S, Georg W. Do they know too 
little ? An inter-institutional study on the anatomical 
knowledge of upper-year medical students based 
on multiple choice questions of a progress test. 
Ann Anat. 2017;209(1):93–100. 

34. 	 Wheble R, Channon SB. What use is anatomy in 
first opinion small animal veterinary practice ? A 
qualitative study. 2020;12(1):1–12. 

35. 	 Yammine K. The current status of anatomy 

knowledge: Where are we now? Where do we 
need to go and how do we get there? Teach Learn 
Med. 2014;26(2):184–8. 

36. 	 Waite S, Scott J, Gale B, Fuchs T, Kolla S, Reede D. 
Interpretive error in radiology. Am J Roentgenol. 
2017;208(4):739–49. 

37. 	 Waite S, Grigorian A, Alexander RG, et al. Analysis 
of perceptual expertise in radiology – Current 
knowledge and a new perspective. Front Hum 
Neurosci. 2019;13(June):1–21. 

38. 	 Grignon B, Oldrini G, Walter F. Teaching medical 
anatomy: What is the role of imaging today? Surg 
Radiol Anat. 2016;38(2):253–60. 

39. 	 Iliria E, Ruhomauly Z, Theodoulou I, et 
al. Are interventional radiology and allied 
specialities neglected in undergraduate medical 
education ? A systematic review. Ann Med Surg. 
2019;40(February):22–30. 

40.	 Murphy KP, Crush L, O’Malley E, et al. Medical 
student perceptions of radiology use in anatomy 
teaching. Anat Sci Educ. 2015; 8(6):510-7.

41. 	 Mitchell BS, Williams JE. Trends in radiological 
anatomy teaching in the U.K and Ireland. Clin 
Radiol. 2002; 57(12): 1070-2.

42.	 Sadler TJ, Zhang T, Taylor HL, et al. The role of 
radiology in anatomy teaching in UK medical 
schools: a national survey. Clin Radiol. 2018; 
73(2); 185-190.

43. 	 Basak SK, Wotto M. D-learning : Conceptual 
definition and comparative analysis. 
2018;15(4):191-216. 

44. 	 Regmi K, Jones L. A systematic review of the 
factors - Enablers and barriers - Affecting e-learning 
in health sciences education. BMC Med Educ. 
2020;20(1):1-18. 

45. 	 Van Nuland SE, Eagleson R, Rogers KA. Educational 
software usability: Artifact or Design? Anat Sci 
Educ. 2017;10(2):190–9. 

46. 	 Morton CE, Saleh SN, Smith SF, et al. Blended 
learning: How can we optimise undergraduate 
student engagement? BMC Med Educ. 
2016;16(1):1–8. 

47. 	 Golband F, Hosseini AF, Mojtahedzadeh R, 
Mirhosseini F, Bigdeli S. The Correlation between 
effective factors of e-learning and demographic 
variables in a post-graduate program of virtual 
medical education in Tehran University of Medical 
Sciences. 2014;52(11):860-864. 

48. 	 Reyes-Colón D, Crespo-Pérez G. Blended learning: 
An alternative for undergraduate anatomy teaching 
in developing countries. Int J Sci Technol Res. 
2018;7(3):55–60. 

49. 	 Singh A, Min AKK. Digital lectures for learning 
gross anatomy: A study of their efficacy. Korean J 
Med Educ. 2017;29(1):27–32. 

50. 	 Chen L-L. A Model for effective online instructional 
design. Lit Inf Comput Educ J. 2016;7(2):2303–8. 

51. 	 Drljača D, Latinović B, Stanković Ž, Cvetković D. 
ADDIE Model for Development of E-courses. 2017; 



Mal J Med Health Sci 18(1): 290-296, Jan 2022 296

International Scientific Conference on Information 
Technology and Data Related Research, Belgrade, 
Singidunum University, Serbia, p. 242-247.

52. 	 O’Byrne PJ, Patry A, Carnegie JA. The development 
of interactive online learning tools for the study of 
Anatomy. Med Teach. 2008;30(8):e260-e271. 

53. 	 Leow FT, Neo M. Interactive multimedia learning: 
Innovating classroom education in a Malaysian 
university. Turkish Online J Educ Technol. 
2014;13(2):99–110. 

54. 	 Zhu P, St.amant K. An application of Robert 
Gagné’s nine events of instruction to the teaching 
of website localization. J Tech Writ Commun. 
2010;40(3):337–62. 

55. 	 Alonso F, López G, Manrique D, Viñes JM. An 
instructional model for web-based e-learning 
education with a blended learning process 
approach. Br J Educ Technol. 2005;36(2):217–35. 

56.	 Castro, M.D.B., Tumibay, G.M. A literature review: 
efficacy of online learning courses for higher 
education institution using meta-analysis. Educ Inf 
Technol (2019). https://doi.org/10.1007/s10639-
019-10027-z.

57. 	 Siragusa L, Dixon KC, Dixon R. Designing quality 
e-learning environments in higher education. In: 
Ascilite Singapore. 2007. p. 923–35. 

58. 	 Czerkawski BC, Lyman EW. An instructional 
design framework for fostering student engagement 
in online learning environments. TechTrends. 
2016;60(6):532–9. 

59. 	 Lee J, Jang S. A methodological framework for 
instructional design model development: Critical 
dimensions and synthesized procedures. Educ 
Technol Res Dev. 2014;62(6):743–65. 

60. 	 Darras KE, Spouge RJ, de Bruin ABH, Sedlic A, 
Hague C, Forster BB. Undergraduate radiology 

education during the COVID-19 pandemic: A 
review of teaching and learning strategies. Can 
Assoc Radiol J. 2021;72(2):194–200. 

61. 	 Gulati A, Schwarzlmüller T, du Plessis E, 
Søfteland E, Gray R, Biermann M. Evaluation of 
a new e-learning framework for teaching nuclear 
medicine and radiology to undergraduate medical 
students. Acta Radiol Open. 2019;8(7):1-6.

62. 	 Wentzell S, Moran L, Dobranowski J, Levinson A, 
Hannigan A, Dunne CP, et al. E-learning for chest 
x-ray interpretation improves medical student 
skills and confidence levels. BMC Med Educ. 
2018;18(1):1–8.

63. 	 Dmytriw AA, Mok PS, Gorelik N, Kavanaugh J, 
Brown P. Radiology in the undergraduate medical 
curriculum: Too little, too late? Med Sci Educ. 
2015 Sep;25(3):223–7.

64. 	 Silva VA, Vilela DM, Gonçalves FR, Regacini R. 
First-year medical undergraduate students opinion 
about the use of radiology in gross anatomy course. 
J Morphol Sci. 2016;33(2):55–61. 

65. 	 Chang HJ, Symkhampha K, Huh KH, Yi WJ, 
Heo MS, Lee SS, et al. The development of a 
learning management system for dental radiology 
education: A technical report. Imaging Sci Dent. 
2017;47(1):51–5.  

66. 	 Phillips AW, Eason H, Straus CM. Student and 
Recent Graduate Perspectives on Radiological 
Imaging Instruction during Basic Anatomy Courses. 
Anat Sci Educ. 2018;11:25–31. 

67. 	 Chang V. Review and discussion : E-learning 
for academia and industry. Int J Inf Manage. 
2016;36(3):476–85. 

68. 	 Yilmaz R. Exploring the role of e-learning 
readiness on student satisfaction and motivation 
in flipped classroom. Comput Human Behav. 
2017;70(1):251–60. 


